Instructional Support for Learning Components for FAAB

Instructional Planning: Decisions are made about what to teach and how to teach the student. Realistic expectations are communicated to the student.

· Instructional Match: The student’s needs are assessed accurately, and instruction is matched appropriately to the results of the instructional diagnosis.

· Instructional Expectations: There are realistic, yet high, expectations for both the amount and accuracy of work to be completed by the student, and these are communicated clearly to the student.

Instructional Managing: Effective instruction requires managing the complex mix of instructional tasks and student behaviors that are part of every classroom interaction. This means making decisions that control and support the orderly flow of instruction. To do this, teachers make decisions about classroom rules and procedures, as well as how to handle disruptions, how to organize classroom time and space to be most productive, and how to keep classrooms warm, positive, and accepting places for the student with different learning preferences 

and performances.

· Classroom Environment: The classroom management techniques used are effective for the student; there is a positive, supportive classroom atmosphere; and, time is used productively.

Instructional Delivering: Decisions are made about how to present information, as well as how to monitor and adjust presentations to accommodate individual differences and enhance the learning of the student.

· Instructional Presentation: Instruction is presented in a clear and effective manner; the directions contain sufficient information for the student to understand the kinds of behaviors or skills that are to be demonstrated; and, the student’s understanding is checked.

· Cognitive Emphasis: Thinking skills and learning strategies for completing assignments are communicated explicitly to the student.

· Motivational Strategies: Effective strategies for heightening student interest and effort are used with the student.

· Relevant Practice: The student is given adequate opportunity to practice with appropriate materials and a high success rate. Classroom tasks are clearly important to achieving instructional goals.

· Informed Feedback: The student receives relatively immediate and specific information on his/her performance or behavior; when the student makes mistakes, correction is provided.

Instructional Evaluating: Effective instruction requires evaluating. Some evaluation activities occur during the process of instruction (i.e., when teachers gather data during instruction and use those data to make instructional decisions). Other evaluation activities occur at the end of instruction (e.g., when the teacher administers a test to determine whether a student has met instructional goals).

· Academic Engaged Time: The student is actively engaged in responding to academic content; the teacher monitors the extent to which the student is actively engaged and redirects the student when the student is unengaged.

· Adaptive Instruction: The curriculum is modified within reason to accommodate the student’s unique and specific instructional needs.

· Progress Evaluation: There is direct, frequent measurement of the student’s progress toward completion of instructional objectives; data on the student’s performance and progress are used to plan future instruction.

· Student Understanding: The student demonstrates an accurate understanding of what is to be done and how it is to be done in the classroom.

Home Support for Learning Components for FAAB

Home Expectations and Attributions: High, realistic expectations about schoolwork are communicated to the child, and the value of effort and working hard in school is emphasized.

Discipline Orientation: There is an authoritative, not permissive nor authoritarian, approach to discipline, and the child is monitored and supervised by the parents.

Home-affective Environment: The parent-child relationship is characterized by a healthy connectedness; it is generally positive and supportive.

Parent Participation: There is an educative home environment, and others participate in the child’s schooling and learning, at home and/or at school. 

Structure for Learning: Organization and daily routines facilitate the completion of schoolwork and support for the child’s academic learning.

Home-School Support for Learning Components for FAAB
Shared Standards and Expectations: The level of expected performance held by key adults for the student is congruent across home and school, and reflects a belief that the student can learn. 

Consistent Structure: The overall routine and monitoring provided by key adults for the student have been discussed and are congruent across home and school. 

Cross-setting Opportunity to Learn: The variety of learning options available to the youth during school hours and outside of school time (i.e., home and community) supports the student’s learning. 

Mutual Support: The guidance provided by, the communication between, and the interest shown by adults to facilitate student progress in school is effective. It is what adults do on an ongoing basis to help the student learn and achieve.

Positive, Trusting Relationships: The amount of warmth and friendliness; praise and recognition; and the degree to which the adult-youth relationship is positive and respectful. It includes how adults in the home, in the school, and in the community work together to help the student be a learner.

Modeling: Parents and teachers demonstrate desired behaviors and commitment and value toward learning and working hard in their daily lives to the student.
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